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Developing the Role of Subject Leaders 
 
 
Introduction 
Subject leaders may also be known as co-ordinators, curriculum leaders or managers.  In recent 
years the DfE use the term ‘subject leaders’ as the preferred generic term which captures the 
essential leadership aspect of their work and acknowledges their importance in securing high 
standards of achievement. 
 
DfE Definition 
‘Subject leaders provide professional leadership and management for a subject to secure high 
quality teaching, effective use of resources and improved standard of learning and achievement 
for all pupils’. 
 
Who are Subject leaders? 
Since the introduction of the National Curriculum there has been an expectation that all teachers 
after successfully gaining Newly Qualified Teacher Status year will be an additional 
responsibility.  This forms part of their standard teaching duties; the amount of responsibility and 
the number of subject which a teacher leads is often dependent on the size of the school. 
 
This booklet has been prepared to support the role of subject leaders at all stages of their 
development.  It is hoped that it will provide a useful starting point for teachers embarking on 
their second year of teaching, staff that are taking on a new subject leader role and will provide a 
useful self evaluation tool for experienced subject leaders.  The materials have been collected 
together from a range of sources and we are grateful to everyone who has contributed.  The text 
of the booklet is supplemented by comprehensive appendices which provide a range of materials 
including useful proformas which can be adapted by individual schools. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 

Core Purpose of the Subject Leader 
 
 
To provide professional leadership and management for subject to secure high quality 
teaching, effective use of resources and improved standards of learning and achievement 
for all pupils. 
 
A subject leader provides leadership and direction for the subject and ensures that it is managed 
and organised to meet the aims and objective of the school and the subject.  While the 
headteacher and governors carry overall responsibility for school improvement, a subject leader 
has responsibility for securing high standards of teaching and learning in their subject as well as 
playing a major role in the development of school policy and practice.  Throughout their work, a 
subject leader ensures that practices improve the quality of education provided, meet the needs 
and aspirations of all pupils, and raise standards of achievement in school. 
 
A subject leader plays a key role in supporting, guiding and motivating teachers of the subject, 
and other adults.  Subject leaders evaluate the effectiveness of teaching and learning the subject 
curriculum and progress towards targets for pupils and staff, to inform future priorities and targets 
for the subject.  The degree to which a subject leader is involved in monitoring to provide the 
range of information for evaluation will depend on school policy and be influenced by the size of 
the school.  Although the subject leader will undertake a variety of monitoring activities, 
headteachers in smaller primary schools may retain a larger proportion of that monitoring which 
requires direct classroom observations of teaching and learning. 
 
A subject leader identifies needs in their own subject and recognises that these must be 
considered in relation to the overall needs of the school.  It is important that a subject leader has 
an understanding of how their subject contributes to school priorities and to the overall education 
and achievement of all pupils. 
 
In October 2001 the then DfES published guidelines on the expected National Standards for 
Subject Leaders (Appendix 1).  This outlines the clear expectations required of a Subject Leader. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 

Ofsted’s View of Effective Subject Leadership 
 
Where leaders are fully effective, they… 

• Play a leading role in preparing and reviewing policy for the teaching of their subject; 
 

• Plan and organise the curriculum for their subject throughout the school, establishing how 
good standards, continuity and progression can be achieved and sustained; 

 
• Monitor and evaluate the implementation of policy and planning; 

 
• Regularly and systematically provide guidance to colleagues on content, methodology and 

resources; 
 

• Oversee the assessment and recording of pupils’ progress. 
 
Successful leadership involves 
 

• Observing lessons; 
 

• Working alongside colleagues; 
 

• Assisting with planning, teaching, assessment and reporting of the subject. 
 

• Chairing discussion of the subject at staff meetings; 
 

• Organising and leading in-service days; 
 

• Running assessment trials; 
 

• Attending relevant in-service training; 
 

• Prompting others about relevant training; 
 

• Auditing existing resources and advising on the acquisition of new materials; 
 

• Representing the school in local cluster groups. 
 
 
 
 
 
 
 
 
 
 
 



 
Developing the Role of Subject Leaders 

 
 
Subject Leaders File 
 
It is good practice for subject leaders to keep a comprehensive file in order to keep track of the 
various stands of their role and the activities they undertake.  This information is probably best 
kept in a loose-leaf file in sections with dividers, so that it can be added to, modified and parts 
discarded as necessary.  As a minimum it needs to have information gathered since the previous 
Ofsted inspection.  Schools may have their own file format otherwise Appendix 2 may provide a 
helpful starting point. 
 
Self Evaluation 
 
Self evaluation has been enhanced in a new Ofsted framework (September 2009).  It is crucial 
that subject leaders have a good knowledge and understanding of the quality of their leadership.  
Appendix 3 provides a helpful Self Evaluation checklist which can be applied to any subject.  
There are some specific self evaluations available, Appendix 4 provides a copy of the DfE self 
evaluation for literacy and numeracy leaders.  Appendix 5 audits the foundation stage. 
 
Ofsted 
 
Ofsted will make judgement about your curriculum leadership.  They will be likely to want to 
examine your file and talk to you about your subject.  They may provide you with an agenda for 
the meeting but Appendix 6 provides a comprehensive list of the questions you might like to 
consider in preparation for your interview. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Monitoring 
 
This is a vital aspect of subject leadership.  Within the context of the school and its policies, 
subject leaders are responsible for establishing and ensuring high standards of teaching and 
learning in their subject.  They play a key role in monitoring, supporting and motivating other 
teachers and in setting targets for professional development and improvement.  Without 
monitoring a subject leader is unable to evaluate the impact of their action plan.  All monitoring 
however needs to be conducted with care and sensitivity so that it contributes to learning and 
improvement. 
 
Subject leaders need to consider the following: 
 
What is the focus? 
How will information be gathered? 
Who will do it? 
How will results be used? 
 
Monitoring needs to be planned within the whole school context.  Appendix 7 provides a 
suggested overview for the whole school monitoring. 
 
Subject leaders need to be aware of the full range of monitoring activities and select the ones 
most appropriate. 
 
Examples of Monitoring 
 
Lesson observations 
Work sampling 
Talking to staff/pupils 
Monitoring plans 
Analysing data 
Teacher evaluation/pupils 
Display – visual evidence, photographs, ICT etc 
Resources – audit use and accessibility 
Pupil shadowing 
Questionnaires 
Request an external view from School Improvement Partner (SIP) 
 
Appendix 8 provides a possible proforma for Subject Leaders to plan their annual monitoring 
programme. 
 
 
 
 
 
 
 
 
 
 
 
 



Lesson Observations 
 
This is often an area that subject leaders find difficulty with.  It is important to follow the schools 
monitoring policy and/or Code of practice which identifies the ground rules.  This should include 
the following points: - 
 

• Know the context  
• Identify the focus 
• Agree the ground rules 
• Share the nerves 
• Act as a learner 
• Recognise the privilege 
• Know what to do afterwards 

 
To achieve high quality observations: - 
 

• Record what you see 
• Use description as an indication of the basis of evaluation – not an end in itself 
• Make professional judgements which match the evidence 
• Use examples to clarify judgements 
• Identify strengths and points for developments 
• Relate attainment clearly to NC levels 

 
Lesson Observation Proformas 
 
Many schools use their own format.  Appendix 9 and 10 offer two examples.  The Ofsted criteria 
for teaching and learning can provide staff with the opportunity to reflect on their own lessons.  
See Appendix 11 which is the Ofsted criteria and Appendix 12 gives some general prompts for 
monitoring. 
 
How to Feedback? 
 
Stage 1:   Accurate evaluation of the lesson 
Stage 2:   A joint view of the strengths and development points of the lesson 
Stage 2:   Agree action and review 
 
Skills for effective feedback should include: 
 

• Clear ground rules 
• Rapport 
• Good questioning skills 
• Ability to paraphrase/synthesise 
• Ability to reflect back 
• Ability to summarise 
• Ability to draw conclusions 

 
The General Teaching Council has provided some helpful guidelines to support peer observation 
(Appendix 13). 

 
 



Work Sampling 
 
 
The purpose of the scrutiny of pupils’ work is to: - 
 

• Identify strengths and weaknesses. 
• Explore differences between classes or groups. 
• Develop a picture of whole school issues. 
• Track and monitor the progress and attainment of individual pupils and groups of pupils 

within and between year groups. 
• Give the subject leader an overview of the subject. 

 
Getting Started 
 

• Agree a work sampling schedule that is linked to the Strategic School Plan. 
• Decide the size of the sample and focus (Ofsted looks at 3 books per subject i.e. high 

ability, average ability and low ability). 
• Consider who samples the work and why. 
• Consider using in conjunction with pupils interviews, lesson planning, formative 

assessment notes, pupil/group targets. 
• Consider using national reference materials of standards e.g. QCA, NC levels. 
• Agree the procedure for feedback – Appendix 14 provides a suggested proforma. 
• Identify areas for development which are incorporated into an action plan. 

 
Appendix 15 provides further guidance provided by an Ofsted contractor to the PEP team. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Subject Action Plans 
 
Planning for Improvement 
 
Your monitoring and evaluation activities will identify the areas for your subject that you 
wish to develop and improve.  Subject targets are more effective when they: 
 

• Focus on the quality of teaching and learning 
 

• Focus on attainment 
 

• Focus on issues that have been identified through professional judgement, evidence  
from monitoring and evaluation and data analysis 

 
Improvement Plans 
 
Should: 
 

• Be responsive working documents 
• Be annual with vision for future years 
• Provide direction 
• Promote effective teaching and learning 
• Be targeted to raise attainment 
• Raise the profile of the subject within the school 
• Identify training needs 
• Be embedded within the School Plan 
• Provide value for money 

 
Appendix 16 provides a suggested annual subject review and resource bid proforma and 
Appendix 17 offers an Action Plan format which could support the School Improvement plan. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

So where to next? 
 
 
 
 
 
You may wish to learn more about Leadership and Management and further your own 
professional development. 
 
Performance Management 
Advanced Skills Teachers 
Fast Track 
www.education.gov.uk 
 
NCSL – National College for School Leadership 
Continuing Professional Development (CDP) 
Talk2learn programme 
Access BBC’s e-learning module (find out your leadership style) 
Emergent Leadership 
Established Leadership 
Entry to Headship 
National Professional Qualification for Headship (NPQH) 
www.ncsl.org.uk 
 
Canterbury Christ Church College (CELSI) 
Diplomas and Master’s courses in Subject Leadership 
School Based Diplomas and Master’s courses in School Development 
www.education.canterbury.ac.uk 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.education.gov.uk/�
http://www.ncsl.org.uk/�
http://www.education.canterbury.ac.uk/�


 

Appendix 1 

DfES Teachers’ 
Standards Framework 

Autumn 2001 
 
Subject Leader 
Subject Leaders provide professional leadership and management for a subject to secure 
high quality teaching, effective use of resources and improved standards of learning and 
achievement for all pupils. 
 

1. Knowledge and understanding 
 
Have knowledge and understanding of: 
 

• Their school’s aims, priorities, targets and action plans; 
• The relationship of the subject to the curriculum as a whole: 
• Any statutory curriculum requirements and the requirement for assessment, recording of 

pupils’ attainment and progress; 
• The characteristics of high quality teaching, learning and achievement for all pupils; 
• Management, including employment law, equal opportunities legislation, personnel, 

external relations, finance and change; 
• The implication of the Code of Practice for Special Educational Needs for teaching and 

learning. 
 

2. Planning and setting expectations 
 

I. Set expectations and targets for staff and pupils in relation to standards of pupil 
achievement and the quality of teaching. 

II. Work with SENCO and any other staff with Special Educational Needs expertise, to 
ensure that individual education plans are used to set subject specific targets and match 
work well to pupils’ needs. 

III. Establish, with the involvement of relevant staff, short, medium and long-term plans for the 
development and resourcing of the subject which: 

- Contribute to whole school aims, policies and practices including those in relation to 
behaviour, discipline, bullying and racial harassment; 

- Are based on a range of comparative information and evidence, including the 
attainment of pupils; 

- Identify realistic and challenging targets for improvement; 
- Are understood by all those involved in putting the plans into practice. 
- Are clear about action to be taken, timescales and criteria for success. 

 
 
 
 
 
 
 
 



Appendix 1 
DfES Teachers’ 

Standards Framework 
Autumn 2001 

 
 
 

3. Teaching and managing pupil learning 
 
Ensure:  
 

• Curriculum coverage, continuing and progression in the subject for all pupils, including 
those of high ability and those with special educational or linguistic needs; 

• Teachers are clear about the teaching of objectives in lessons, understand the sequence 
of teaching and learning in the subject, and communicate such information to pupils; 

• Guidance is provided on the choice of appropriate teaching and learning methods to meet 
the needs of the subject and of different pupils; 

• Effective development of pupils’ literacy, numeracy and information technology skills 
through the subject; 

• Teachers of the subject are aware of its contribution to pupils’ understanding of the duties, 
opportunities, responsibilities and rights of citizens; 

• Teachers of the subject know how to recognise and deal with racial stereotyping; 
• Effective development of pupils’ individual and collaborative study skills necessary for 

them to become increasingly independent when out of school. 
 

4. Assessment and evaluation 
 

• Analyse and interpret relevant national, local and school data, research and inspection 
evidence, to inform policies, practices, expectations, targets and teaching methods. 

• Establish and implement clear policies and practices for assessing, recording and 
reporting on pupil achievement and for using this information to recognise achievement 
and to assist pupils in setting targets for further improvement. 

• Ensure that information about pupils’ achievements in previous classes and schools is 
used effectively to secure good progress in the subject. 

• Monitor the progress made in achieving subject plans and targets, evaluate the effects on 
teaching and learning, and use this analysis to guide further improvement. 

• Evaluate the teaching of the subject in the school, use this analysis to identify effective 
practice and areas for improvement and take action to improve further the quality of 
teaching. 

 
 

5. Pupil achievement 
 
• Establish clear targets for pupils achievement, and evaluate progress and achievement 

and evaluate progress and achievement by all pupils, including those with special 
educational and linguistic needs. 

• Use data effectively to identify pupils who are underachieving and, where necessary, 
create and implement effective plans of action to support those pupils. 

 
 



6. Relations with parents and wider community 
 

• Establish a partnership with parents to involve them in their child’s learning of the subject, 
as well as providing information about curriculum, attainment, progress and targets. 

• Develop effective links with the local community, including business and industry, in order 
to extend the subject, enhance teaching and develop the pupils’ wider understanding. 

• Communicate effectively, orally and in writing, with parents, governors, external agencies 
and the wider community, including business and industry. 

 
7. Managing own performance and development 
 
• Prioritise and manage own time effectively, particularly in relation to balancing demands 

made by teaching, subject management and involvement in school development. 
• Achieve challenging professional goals. 
• Take responsibility for their own professional development. 

 
8. Managing and developing staff and other adults 

 
• Help staff to achieve constructive working relationships with pupils. 
• Establish clear expectations and constructive working relationships among staff, including 

through team working and mutual support; developing responsibilities and delegating 
tasks, appropriate evaluating practice; and developing an acceptance of accountability. 

• Appraise staff as required by the school policy on Performance Management and use the 
process to develop the personal and professional effectiveness of the teacher. 

• Lead professional development through example and support, and coordinate the 
provision of high quality professional development by methods such as coaching, drawing 
on other sources of expertise as necessary, for example, higher education, LEAs and 
subject associations. 

• Ensure that trainee and newly qualified teachers are appropriately trained, monitored, 
supported and assessed in relation to standards for the award of Qualified Teacher Status, 
the Career Entry Profiles and standards for induction. 

 
9. Managing resources 

 
• Establish staff and resource needs and advise the headteacher and senior managers of 

likely priorities for expenditure, and allocate available resources with maximum efficiency 
to meet the objectives of the school and subject plans and achieve value for money. 

• Deploy, or advise the headteacher on the deployment of staff involved in the subject to 
ensure that best use of subject, technical and other expertise. 

• Ensure the effective and efficient management and organisation of learning resources, 
including information and communications technology. 

• Maintain existing resources and explore opportunities to develop or incorporate new 
resources from a wide range of sources inside and outside the school. 

• Use accommodation to create an effective and stimulating environment for the teaching 
and learning of the subject. 

• Ensure that there is a safe working and learning environment in which risks are properly 
assessed. 

 
 
 



10. Strategic leadership 
 

• Create a climate, which enables other staff to develop and maintain positive attitudes 
towards the subject and confidence in teaching it. 

• Develop and implement policies and practices for the subject which reflect the school’s 
commitment to high achievement, effective teaching and learning. 

• Ensure that the headteacher, senior managers and governors are well informed about 
subject policies, plans and priorities, the success in meeting objectives and targets, and 
subject related professional development plans. 

• Establish a clear, shared understanding of the importance and role of the subject in 
contributing to pupils’ spiritual, moral, cultural, mental and physical development, and in 
preparing pupils for the opportunities, responsibilities and experiences of adult life. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 2 
Suggested format 

For the Subject Leaders file 
 
Section 1 – School based policy information 
 

• School aims/mission statement 
• Copy of parts of the school improvement plan relevant to your area 
• Copy of current subject policy – does your school follow a subject template (Invicta model 

or similar) to ensure consistency between subjects.  For example does each policy make 
reference to Healthy and Safety, Equal Opportunities.  Assessment, ICT and cross 
curricular links, homework, etc. 

• Current scheme of work for the subject across the whole school 
• Long term/medium term planning for your subject 
• Enrichment information – visitors, trips, celebration weeks, etc. 
• Contact list – advisers, websites, etc. 

 
Section 2 – Personnel information 
 

• Job description 
• Personal professional development plans and reviews  
• Record INSET attended 
• Record of relevant INSET attended by colleagues including any evaluations 
• Any in-house activities you organise or deliver with evaluations if appropriate 

 
Section 3 – Subject organisation 
 

• Relevant section from the last Ofsted inspection 
• Adviser reports 
• National Curriculum information e.g. Updates, changes for your subject 

 
Section 4 – Monitoring and Action plans 
 

• Subject self evaluation 
• Assessment information/analysis of data for your subject, including task and test results  
• Diary of monitoring activities 
• Records of your monitoring and evaluation activities 
• Copies of Action plans since the previous Ofsted 
• Action plan reviews which highlight the strengths, achievements and areas for 

development 
 
Section 5 – Budget and Resources 
 

• Record/inventory of resources 
• Budget Planning 
• Use of non contact time (if available) 

 
 



Appendix 3 
 
 

This self evaluation form is to develop your role more effectively, it is not to criticise. 
 
Please answer each question with 1,2,3,4 or 5. 
 
‘5’ means ‘effectively in place’.  ‘1’ means ‘yet to start’. 
 
 
 
 
 
NAME: 
 
 
 
 
 
 
 
 
 
 

 

SCHOOL: 
 
 
 
 
 
 
 
 
 

 

LEADERSHIP RESPONSIBILITIES: 
 
 
 
 
 
 
 
 
 
 
 

 



Role 1 : Subject Knowledge 
 
 
 1 2 3 4 5 
1..  I receive and systematically file official 

documentation. 
 

     

2.   I make documentation available to others 
      

3.   I ensure that teaching staff are aware of statutory 
requirements 

 
     

4.   I ensure that non-teaching staff are aware of statutory 
requirements 

 
     

5.   I lead/organise curriculum workshops/meetings for 
parents 

 
     

6.   I lead/organise curriculum workshop/meetings for 
governors 

 
     

7.   I write curriculum newsletters to parents 
      

8.   I write curriculum newsletters to governors 
      

9.   I disseminate relevant information from publishers 
and other non-official sources 

 
     

 
 
 



 

Role 2 : Documentation 
 
 
 1 2 3 4 5 

1. There is a curriculum policy in place 
      

2. I review and revise the curriculum policy in 
consultation with staff as per the School 
Improvement Plan timetable 

 

     

3. There is a long term curriculum plan in place for all 
key stages for my subject 

 
     

4. I review the long term curriculum plan in 
consultation with staff as per the School 
Improvement Plan timetable 

 

     

5. I ensure that long term plan includes provision for 
SEN pupils and challenge for the more able pupils 

 
     

6. I ensure short term plans include provision for 
SEN pupils and challenge for the more able pupils 

 
     

7. I ensure long term plans address health and safety 
and equality of opportunity 

 
     

8. I ensure short term plans address health and 
safety and equality of opportunity 

 
     

9. I ensure planning includes reference to ICT 
      

10. There is a scheme of work in place 
      

11. I review and revise the scheme of work in 
consultation with staff as per the School 
Improvement Plan timetable 

 

     

 



 

Role 3 : Professional Development 
 
 
 1 2 3 4 5 

1. I am trying to gain and maintain a high standard 
of subject specialist expertise 

 
     

2. I take up professional development 
opportunities 

 
     

3. I provide staff training through a programme of 
subject meetings and workshops as per the 
School Improvement Plan timetable 

 

     

4. I support the professional development of 
individual members of the teaching staff 

 
     

5. I evaluate staff training needs in my subject 
      

6. I am approachable and understand some staff 
may need more help than others 

 
     

7. Staff are aware they can ask me for support or 
advice 

 
     

8. I act as a consultant for colleagues 
      

9. I advise on strategies to ensure the curriculum is 
accessible for all pupils 

 
     

10. I liaise with other schools/phases 
      

11. I attend Cluster Working Groups 
      

12. I help in the induction of new staff 
      

 



 
 

Role 4 : Resources 
 

 
 1 2 3 4 5 

1. I manage a budget for my school which is linked 
to the School Improvement Plan 

 
     

2. I evaluate resources against best value for 
money principles 

 
     

3. I ensure that relevant resources are ordered and 
well organised 

 
     

4. I ensure records of resources are available and 
monitor use 

 
     

5. I offer advice on resources including books, 
audio-visual, visits and visitors 

 
     

 

Role 5 : Subject Advocate 
 

 
 1 2 3 4 5 

1. I am a positive role model for my colleagues 
      

2. I give demonstration lessions to colleagues in 
my classroom 

 
     

3. I ensure that I feedback to staff after I have 
attended a course 

 
     

4. I regularly put items on the staff notice board 
      

5. I make a point of drawing staff attention to new 
items 

 
     

6. I organise display to promote my curriculum 
subjects      

 



Role 6 : Monitor and Evaluate 
 

 
 1 2 3 4 5 

1. I monitor and evaluate curriculum policy and 
implementation 

 
     

2. I monitor and evaluate curriculum planning 
      

3. I regularly scrutinise pupils’ work 
      

4. I monitor and evaluate teaching and learning 
      

5. I monitor pupil achievement from admission and 
track progress of individual and cohorts of pupils

 
     

6. I monitor pupils achievement against similar 
schools nationally 

 
     

7. I use my monitoring information in inform the 
School Improvement Plan 

 
     

8. In consultation with the Senior Management 
Team I set and monitor attainment targets for 
year groups in my subject 

 

     

 
 



Appendix 4 - Raising standards in literacy and mathematics 
 

SELF-EVALUATION TO ESTABILSH PRIORITIES 
The purpose of the self-evaluation grid is to support co-ordinators in recognising the current stage of development and 
identifying key priorities for further development across the school. 
• Key area 1 : Establishing priorities, analysing results and review progress 
• Key area 2 : Continuing to improve the quality of teaching and learning 
• Key area 3 : Management and deployment of resources 
• Key area 4 : Professional development into practice 
Key Area 1 : Establishing Priorities, analysing results and reviewing progress 
 Focusing Developing Establishing Enhancing 
1a Establishing priorities, 
action planning and review 

An audit of 
literacy/mathematics 
provision, professional 
development needs and 
quantitative outcomes, in 
terms of standards and 
progress has been 
carried out.  As a result 
key priorities for action 
have been identified. 

Using the audit, an 
agreed action plan that 
addresses identified 
priorities and 
appropriate resources 
has been developed 
and is being 
implemented 

The impact of the 
action plan is 
monitored and 
evaluated. 
 
The plan is refined 
following the 
outcome of 
evaluation. 

The school’s priorities 
for improving 
literacy/mathematics are 
part of the whole-school 
improvement 
programme with clearly 
identified subject-
specific priorities and 
systematic review and 
evaluation. 

1b Knowing about 
standards 

Teachers assess 
children’s work regularly 
and national/other tests 
are in place.  There is 
access to relevant data 
on standards, e.g. 
baseline assessment, 
data on statutory and 
optional test, on-going 
teacher assessments 
and work samples.  
There is limited 
confidence in the use of 
this data. 

There is a systematic 
structure for assessing 
children’s work and 
progress.  Data is 
starting to be used to 
inform judgements on 
standards across the 
school, noting patterns 
in children’s 
achievement. 

There is work across 
the school to 
moderate teacher 
assessments and to 
analyse data to 
inform teachers’ 
planning, set targets 
and monitor progress 
in a comprehensive 
and systematic 
manner. 

School assessment 
systems are rigorous 
and effective.  There is 
close co-operation 
between the 
headteacher, staff and 
governors in using data 
to raise standards in 
literacy/mathematics. 



 
 
 
 

Key Area 1 : Establishing Priorities, analysing results and reviewing progress 
 Focusing Developing Establishing Enhancing 
1c : Target setting There is as yet no 

systematic whole-school 
approach to the setting 
of numerical and 
curricular target to track 
children’s progress and 
raise standards in 
literacy/mathematics. 

Teachers are 
supported in setting 
realistically challenging 
numerical targets for 
each year group.  They 
are supported in 
tracking children’s 
progress by setting 
curricular targets based 
on a clear identification 
of learning needs. 

There is an effective 
process for setting 
and reviewing 
numerical and 
curricular targets in 
each year group.  All 
teachers are able to 
use targets to track 
children’s progress, 
inform their teaching 
and raise standards. 

There is an effective 
coherent and 
manageable whole-
school system for setting 
and revising targets 
against children’s 
progress. 

1d Monitoring and 
evaluating the 
development of 
literacy/mathematics 

A start has been made 
towards monitoring and 
evaluating a range of 
aspects of subject 
responsibility. 

There is a clear 
structure for monitoring 
and evaluating 
literacy/mathematics in 
order to identify key 
priorities for improving 
standards of teaching 
and learning. 

The outcomes of the 
monitoring and 
evaluation of aspects 
of 
literacy/mathematics 
are used to inform 
future school 
improvement 
planning 

Monitoring and 
evaluating is embedded 
within the school 
improvement plan and is 
effective in celebrating 
success and identifying 
areas for further 
development. 



 
Key Area 2 : Continuing to improve the quality of teaching and learning 
 Focusing Developing Establishing Enhancing 
2a Evaluating the quality of 
the teaching of 
literacy/mathematics and 
giving appropriate 
feedback. 

Classroom observations 
and/or scrutiny of 
children’s work has 
raised awareness of : 
• The quality of 

teaching 
literacy/mathematics 
across the school; 

• The strengths and 
weaknesses of 
teachers’ subject 
knowledge 

There is a developing 
programme to monitor 
the quality of teaching 
of literacy/mathematics.  
Weaknesses in 
teaching are 
recognised and staff 
are given feedback.  
Actions to be taken are 
identified and 
incorporated into the 
literacy/mathematics 
action plan or school 
improvement plan. 

Systems are in place 
for monitoring and 
evaluating the quality 
of teaching.  This is 
impacting positively 
on classroom 
practice.  Some 
areas of weakness in 
teaching remain but 
are being addressed 
through feedback 
and professional 
development. 

There is systematic and 
structured evaluation of 
literacy/mathematics 
teaching across the 
school.  The Literacy 
Hour and daily 
mathematics lesson are 
taught well.  
Weaknesses in subject 
knowledge, and teaching 
and learning are being 
addressed effectively.  
There is appropriate 
feedback, support and 
related training for all 
staff. 

2b  Support for planning; 
monitoring the process; 
evaluating outcomes. 

Teachers’ weekly plans 
are sampled. 

Teachers are 
supported in their 
planning and given 
feedback to help them 
to moderate and 
amend as appropriate. 

Medium – and short-
term plans are 
reviewed and 
teachers are 
supported in 
ensuring plans match 
the expected levels 
of achievement of 
children. 

Colleagues are 
supported in producing 
plans which are 
coherent, succinct and 
effective in addressing 
learning needs.  Plans 
are evaluated in the light 
of learning outcomes. 

2c  Using ICT to support 
literacy/mathematics 

Staff are aware of the 
need to incorporate ICT 
as an appropriate 
resource to support the 
teaching of 
literacy/mathematics. 

Staff are aware of 
NLS/NNS training 
materials and a range 
of other ICT resources 
to support the teaching 
of literacy/mathematics.  
With the ICT co-
ordinator, the 

There is close 
collaboration with the 
ICT co-ordinator to 
support teachers in 
planning for the 
appropriate use of 
ICT in the teaching of 
literacy/mathematics 

ICT is being effectively 
integrated into teachers’ 
planning for 
literacy/mathematics.  
Joint evaluations show 
that ICT is being used 
effectively in 
literacy/mathematics 



professional 
development needs of 
teachers in the use of 
ICT to support teaching 
have been identified. 

and in monitoring 
and evaluating the 
use of ICT in a range 
of 
literacy/mathematics 
teaching. 

teaching. 

 
 
Key Area 3 : Management and deployment of resources 
 Focusing Developing Establishing Enhancing 
3a  Establishing an 
effective learning 
environment. 

The importance of an 
effective environment to 
support the teaching 
and learning of 
literacy/mathematics in 
all classrooms is 
recognised. 

Through classroom 
observations and an 
audit of resources, key 
areas for action have 
been identified in order 
to promote an effective 
environment which will 
support children’s 
learning of 
literacy/mathematics. 

A systematic plan is 
in place across the 
school to support 
improvement of the 
environment in which 
children learn 
literacy/mathematics. 

The school environment 
makes a key contribution 
to literacy/mathematics 
learning for all children. 

3b  Deployment of 
additional adults. 

The expertise and skills 
of additional adults are 
matched to identified 
needs for support in 
literacy and mathematics 
across the school. 

Support systems are 
developing between 
additional adults and 
teachers for planning 
support and reviewing 
the progress of 
individual/groups of 
children. 

The impact of 
support by teachers 
and additional adults 
is evaluated against 
both quantitative and 
qualitative learning 
outcomes. 

Monitoring of the impact 
of additional adult 
support shows that a 
difference is made to 
children’s attainment 
and progress.  There is 
a clear understanding 
between the teachers 
and additional adult of 
the learning needs of 
children. 

 
 
 



 
 
 
 
 
Key Area 4 : Professional development into practice 
 Focusing Developing Establishing Enhancing 
4a  Identifying CPD 
(Continuing 
Professional 
Development) needs 

Information about 
training is selected and 
staff are encouraged to 
attend relevant courses. 

Staff are helped to be more 
selective about the type of 
professional development in 
which they participate and 
related this closely to the 
literacy/mathematics action 
plan. 

A CPD policy which 
relates to the individual 
and school needs with 
clear links to the 
development of 
literacy/mathematics is 
in place.  Most staff are 
committed to the policy 
and understand how it 
will impact on their own 
professional 
development. 

The planned CPD 
programme supports 
school, LEA and national 
priorities and meets the 
needs of all staff.  The 
impact of the CPD 
programme is monitored 
and evaluated 
systematically. 



4b  Supporting 
colleagues 

Resources to support 
colleagues in improving 
teaching of 
literacy/mathematics are 
managed and organised.  
Individuals are 
supported on request to 
help them to improve the 
quality of teaching of 
literacy/mathematics. 

A planned programme of 
support is being developed 
in order to address whole-
school and individual needs.  
This support programme 
includes trainee teachers 
and other additional adults. 

There is a coherent 
support programme in 
place and all staff are 
involved in a review 
and evaluation of the 
professional 
development and 
support they have 
received.  When 
appropriate the impact 
of professional 
development is 
evaluated through 
visits to classrooms 
and formal/informal 
feedback.  A planned 
programme of support 
has been devised, 
responding to whole-
school and individual 
needs. 

All staff are supported in 
developing high quality 
teaching and learning in 
literacy/mathematics.  
Evaluation of the support 
shows a positive impact on 
teaching and learning. 

 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 

Appendix 5 
 

Learning about the Foundation Stage in the School 
Statements: -  
Environment 

I know this is 
in place in 
the school 

I need to 
learn more 
about this 

Notes re 
learning more

The classroom and outdoor area are 
planned to give children opportunities to 
use a wide range of materials and 
resources. 

   

The storage for equipment is appropriate.  
It has been chosen and arranged so that 
the children can easily gain access. 

   

The classroom is clear and well 
organised.  There is a properly fitted 
carpet area as well as some floor area, 
which can be washed. 

   

There is enough space for children to 
play on the floor with large resources e.g. 
blocks. 

   

There are attractive and exciting displays 
and interest tables.  The classroom has 
been planned carefully by the staff to 
inspire children and awaken their 
curiosity. 

   

There is an attractive and cosy book 
area, an area for construction, an area for 
creative activities, a role-play area and an 
outdoor area. 

   

Children feel at home in the room.  They 
appear happy and relaxed. 

   

Children feel confident about getting 
things out and putting them away 
themselves. 

   

The furniture is the right size for the 
children. 
 

   

 
 
 



 
 
 

Statements: - 
Learning and teaching 

I know this is 
in place in 
the school 

I need to 
learn more 
about this 

Notes re 
learning 

more 
Staff put a strong emphasis on ensuring that 
children feel safe, secure and ‘at home’ in the 
nursery/reception classes.  This emphasis is 
seen as an important priority in the whole 
school 
 

   

During some sessions each day children are 
encouraged to make decisions about what 
they want to do rather than always being 
directed by the staff.  (This is known as child 
initiated work). 
 

   

Teachers make observations – and jot down 
notes – when children are playing.  These 
observations help them make judgements 
about individual children’s attainment.  
Teachers use the notes they jot down to help 
them plan the next steps for each child.  (In 
practice this means teachers will usually plan 
a teaching in-put for children with similar 
needs and teach them as a small group). 
 

   

Children are encouraged to practice their 
own emerging skills through drawing and 
emergent writing.  Work on display is 
evidence of this.  It is obviously original, 
individually produced work. 
 

   

The governing body has discussed the 
need to improve the adult : child ratio in 
the Foundation Stage.  The school has 
provided one teacher and one full time, 
designated LSA for each Foundation 
Stage class. 
 
 

   

Play is seen as an important, valuable 
aspect of the curriculum. 

   

The teachers and LSAs use the 
Foundation Stage Guidance as the 
core document when planning the 
curriculum.  They use the content of the 
literacy and numeracy documents along-

   



side the Foundation Stage Guidance but 
do not provide literacy hour until the 
summer term. 

 
Statements: - 
Learning and teaching cont. 

I know this is 
in place in 
the school 

I need to 
learn more 
about this 

Notes re 
learning 

more 
The outdoor area is used flexibly 
throughout the day instead of children 
having a designated playtime.  It is used 
as a resource to deliver the whole 
curriculum rather than just the physical 
area of learning. 

   

The children in the Foundation Stage do 
not follow the same routine as the rest of 
the school.  For example, they do not 
always attend whole class assembly but 
have class assemblies on some days.  
Lunchtime arrangements have been 
adjusted for the youngest children in the 
school. 

   

When children are playing staff interact 
with them.  They sometimes become 
involved in the play, they take on roles, 
they extend the play or re-focus it is 
appropriate. 

   

 
Statements: - 
Pupils’ feeling about themselves 
– attitudes and behaviour 

I know this is 
in place in 
the school 

I need to 
learn more 
about this 

Notes re 
learning 

more 
The curriculum offered is inclusive.  The 
school works hard to ensure that all 
children have high levels of well being 
and self-esteem. 
 

   

Children in the Foundation Stage 
classroom/s look relaxed and happy.  All 
children are busy and engrossed in what 
they are doing.  No children appear 
lonely, tense or anxious.  They look like, 
‘fish in water’. 
 

   

Teachers ensure that the curriculum 
provided is the right ‘match’’ for each 
child.  Activities are stimulating and 
completion of them leaves children with a 
sense of satisfaction. 

   



 
All children’s social, personal and 
emotional development is carefully 
nurtured. 
 

   

Staff provide good role models.  They 
show by their own behaviour that they 
respect all other adults and children. 
 

   

Lunch and playtime (if schools still 
provide a designated playtime) are happy 
times for all children. 
 
 

   

There are enough good quality resources 
for children and enough space for them to 
be used. 
 

   

Staff find working with this age group 
pleasurable and show the children that 
they enjoy being with team. 
 

   

Staff have high expectations of children’s 
behaviour.  Staff make their expectations 
clear and they respond to behaviour 
which does not meet those expectations.  
They are warm and friendly, easy to talk 
to but also consistent, fair and firm. 
 

   

 
Statements: - 
Partnership with Parents 

I know this is 
in place in 
the school 

I need to 
learn more 
about this 

Notes re 
learning 

more 
The school has an active partnership with 
parents which helps children feel safe 
and secure in the knowledge that home 
and school are working together. 
 

   

Parents are welcomed into the school 
building/classrooms with their children.  
There are many different opportunities for 
collaboration between children, parents 
and staff. 
 

   

Parents are valued as educators of their 
children by everyone in school.  This is 
made clear to parents because teachers 
and staff talk on a regular basis about the 

   



child’s interests and responses to 
activities.  They listen to concerns 
parents have about their child’s 
development. 
 
Arrangements for settling into school are 
flexible enough for children to become 
secure and for parents and staff to 
discuss each child’s needs, interest and 
skills. 
 

   

Staff keep parents informed about the 
curriculum.  This is done through 
displays, brochures, videos and informal 
discussions as well as formal invitations 
to school. 
 

   

Relevant learning activities are continued 
at home such as sharing books.  Similarly 
experiences at home are used to develop 
learning in school, for example visits and 
celebrations. 
 

   

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
 
 
 
 

Appendix 6 
How Good is my Knowledge of the Subject I lead? 

 
Standards of Pupils’ Work and Progress 
 

• Are standards in line with National Curriculum expectations/levels for the appropriate age? 
• What standards are achieved by pupils and are there any variations or trends?  (Over time; 

by gender, ethnicity, background: without different classes). 
• To what extent to high, average and low attaining pupils acquire and consolidate their 

knowledge, skills and understanding. 
• Do pupils make progress in line with others of a similar ability? 
• How well do pupils with SEN make good progress towards meeting the targets set for 

them? 
• Is the school meeting its targets and are they sufficient challenging? 
• How do the school’s results compare with those of similar schools? 

 
Teaching and Learning 
 

• Do teachers have appropriate knowledge and understanding of the subject? 
• How effective is their planning, use of time and resources? 
• Do teachers differentiate work effectively for pupils, include those with SEN? 
• How effectively do they manage pupils behaviour and organise work in the classroom? 
• Does the school have an effective and consistent approach homework? 
• Are pupils attitudes towards the subject positive and are they productive? 
• How well do pupils understand the work set and how well do they apply themselves? 
• How is ICT used within the subject? 

 
Curriculum and Assessment 
 

• How is coverage of the subject and progression and continuity of learning ensured? 
• Does the school provide a broad range of opportunities for learning in the subject? 
• How does the school provide equality of access and opportunity for all pupils? 
• What are the school’s approaches to assessment? 
• What are the arrangements for recording assessments and do they conform to legal 

requirements? 
• How do teachers record pupils’ general progress? 
• How does assessment inform curriculum planning? 



Appendix 6 
How Good is my Knowledge of the Subject I lead? 

 
Leadership and Management of the Subject 
 

• Is the subject reflected in the school’s aim? 
• Is the subject identified in the SIP and how effective is the action planning? 
• Has the subject leader been adequately trained and prepared? 
• What is their role in planning and development? 
• How is the subject leader involved in monitoring and evaluating their subject? 
• How does the school ensure consistency and quality of teaching and learning? 
• How are standards and progress of the pupils monitored? 
• How effectively are staff, accommodation and learning resources managed and 

deployed? 
 
Staffing, Accommodation and Learning Resources 
 

• Are staff appropriately qualified and experienced? 
• Are their professional development needs identified and met? (Inclusion, appraisal, INSET) 
• Is the accommodation adequate to teach the subject and are the resources accessible and 

well organised? 
• Are there sufficient resources to teach the subject and are they of the right quality? 

 



Appendix 7 
Overview of Whole School Monitoring 

 
Term:  
Method of Monitoring Subject Leader/Head of Department/Coordinator SMT Governing 

Body 
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Talk with pupils                  
Work samples                  
Monitor displays                  
Teachers’ planning and 
evaluations 

                 

Analyse Data                  
Teachers’ records                  
Pupils’ reports                  
Pupils’ evaluation                  
Audit use of resources                  
Talk with parents                  
Agreement Trials                  
External review                  
Discuss with teachers                  
Classroom observation                  
Observe other practice around 
school 

                 

Headteacher reports                  
Reports from subject leader                  
Committee meetings/working 
group 

                 

Discussions between 
governors and subject leaders 

                 



Appendix 8 
Subject Leader Monitoring 

 
 
What aspects do you intend to monitor during the coming year:  what do you need to find out? 
 

 
Strategies 
 

• Talking with children 
 

• Work sampling 
 

• Monitor display 
 

• Looking at 
colleagues planning 
and evaluations 

 

• Analysing 
assessment data 

• Looking at teacher 
records and reports 

• Looking at children’s 
evaluation of work 
done 

• Audit use, 
accessibility and 
availability of 
resources 

 

• Classroom 
observation 

-     specify focus 
 

• Talking with parents 
 

• External review 
(OfSTED/Advisor) 
 

• Agreement trials 

• Achievement 
assemblies 

 

• Marking  

   

 
When and how will you find out? 
 

Summer Autumn Spring 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

 

Subject Leader 



Evaluation and Monitoring 
 

When I have found out 
 
Summer Term 
 
Strengths 

 
 

Areas for development 

 
 
Implications for my work 

 
 
 
 
 
 
 
 
 
 

  

   

Autumn Term 
 
Strengths 

 
 
Areas for development 

 
 
Implications for my work 

 
 
 
 
 
 
 
 
 
 

  

   

Spring Term 
 
Strengths 

 
 
Areas for development 

 
 
Implications for my work 

 
 
 
 
 
 
 
 
 
 
 

  

 



Appendix 9 
Lesson Observation Pro-forma 

 
School: 
 
Class: 
 

 Age Group:  

Teacher: 
 

 Other Staff/Audits:  

Date: 
 

 

Focus of lesson/session: 
 
 
 
 

 

Observation period: 
 
 

From: To: 

 
OBSERVATION COMMENTS 
 
A.  Strengths of the lesson 
 
 
 
 
 
 
B.  Developments to be discussed 
 
 
 
 
 
 
 
 
C. Agreed Action 
 
 
 
 
 
 
 
 
 

 
 

 



 
 

Time 

 
 

Record of raw data 
 
 
 
 
 
 
 

 

 
 
 
 
 
 
 

 

 
 
 
 
 
 
 

 

 
 
 
 
 
 
 

 

 
 
 
 
 
 
 

 

 
 
 
 
 
 
 

 

 
 
 
 
 
 

 



 
 

A for L Good Practice – Lesson Observation Form 
 

School    Teacher/Year    
 
Date/time     Lesson/Pupils    
 
 

Planning 
New learning or consolidation? 

Notes 

Clear objectives – planning states what 
children should learn [rather than just ‘do’]. 
What new skills & knowledge are pupils gaining?

 

Differentiation – distinct activities/expectations 
evident for one or more parts of the lesson 

 

Start/time 
From                      To 

How involved are pupils? Opportunities to 
discuss, think, share? 

Prompt –  clear start, children ready & listening. 
– explanation of main activity: order, means, 
reason; success criteria 

 

Learning Environment – children can see; 
organisation, displays, prompts, learning walls 

 

Children clear on purpose – relevance, links 
with previous learning? 

 

Teacher modelling – expectations, enthusiasm, 
voice, interest, pace, etc 

 

Main Part 
Is there a smooth transition here? 

 

Children clear on what to do – do pupils know 
what they are learning & why? 

 

Quality of activities – interesting, varied, 
children keen to start? 

 

Differentiation – can observer see clearly how 
this is done? Do pupils know & understand their 
targets? 

 

Use of adults – are TAs & helpers well 
informed/prepared & utilised? 

 

Focus/diffuse/intervention – is there a 
pause/consolidation? Mini plenary?  
Dialogue & oral feedback? 

 

Expectations of behaviour? Are adults alert to 
social, emotional & learning needs of pupils? 

 

Discussion – talking partners/paired discussion, 
encouragement of thinking skills 

 

Questioning – open/closed/appropriate to 
ability. Targetted? Do pupils ask questions of 
each other, the teacher/other adults? 

 

Engagement – are pupils working 
independently? 
Are they self-reliant? Do they take responsibility 

 



for their own learning? How well do pupils 
collaborate with others? 
Use of ICT? 
 

 

Finish  
Feedback – synopsis of what has been done  
Children’s responses – are they clear/accurate 
in expression of their learning? Are they happy 
with their work? Proud of it? 
Pupils involved in assessing their own learning? 

 

Evidence of learning – is it consistently of a 
good standard? Are they developing habits of 
good learning or easily distracted? 
 Are all groups making the same/different 
progress? 

 

High finish – enthusiasm, praise, positive 
ending 

 

Strengths of lesson 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 

Areas for Development 

 
Observer[s:-________________________________________________________________            



 
 
 

QUALITY OF LEARNING & TEACHING – NEW HMI CRITERIA, 2009 
INADEQUATE SATISFACTORY GOOD OUTSTANDING 

Teaching fails to promote the pupils’ learning, 
progress, or enjoyment 
Expectations are inappropriate 

Teaching may be good in some respects; 
pupils show interest in their work & are 
making progress broadly in line with their 
capabilities. 
Teachers’ subject knowledge is secure 
Adequate use made of a range of resources, 
including ICT, to support learning. 
Support provided by other adults is effectively 
deployed 
Teaching ensures pupils are generally 
engaged by their work & little time is wasted 

Teaching is consistently effective in 
ensuring pupils are motivated & engaged. 
Teachers have strong subject knowledge 
which enthuses & challenges most pupils & 
contributes to their good progress 
Good & imaginative use is made of 
resources, including ICT, to enhance 
learning 
Other adults’ support is well focussed & 
makes a significant contribution to the quality 
of learning 

Teaching is at least good & much is 
outstanding, with the result that pupils are 
making exceptional progress 
Excellent subject knowledge is applied 
consistently to challenge & inspire pupils 
Resources, including ICT, make a marked 
contribution to the quality of learning,  as does 
the precisely targeted support provided by other 
adults 

The extent to which pupils acquire knowledge, 
develop understanding & learn & practise skills 
is inadequate 

The extent to which pupils acquire knowledge, 
develop understanding & learn & practice skills 
is at least satisfactory 

Pupils acquire knowledge, develop 
understanding & learn/practise skills well 

Pupils acquire knowledge, develop 
understanding & learn & practice skills very 
well 

Pupils do not enjoy the activities provided, which is 
reflected in poor completion of tasks across a range 
of subjects. 

Most pupils work effectively in a range of 
subjects when provided with appropriate 
tasks & guidance, but lack confidence in 
improving the quality of their work 

Pupils are keen to do well, apply themselves 
diligently in lessons & work at a good pace 

Pupils demonstrate excellent concentration & are 
rarely off task, even in extended periods without 
direction from an adult  

Too many pupils fail to work effectively, unless 
closely directed by an adult & give up easily 
 

Pupils generally work steadily & occasionally 
show high levels of enthusiasm & interest 

Pupils seek to produce best work & are 
usually interested & enthusiastic about 
their learning in a range of subjects 

Pupils have developed resilience when 
tackling challenging activities in a range of 
subjects. 

Assessment takes little account of pupils’ prior 
learning or their understanding of tasks.  
It is not used effectively to help them improve. 

Regular & accurate assessment informs 
planning, which generally meets the needs 
of all groups of  pupils 
Pupils are informed about their progress & how 
to improve through marking & dialogue with 
adults 
Teachers monitor pupils’ work during 
lessons, pick up general misconceptions & 
adjust their plans accordingly to support 
learning 

Good assessment procedures enable 
teachers & other adults to plan well to meet 
the needs of all pupils 
Pupils are provided with detailed 
feedback, both orally & through marking. 
They know how well they have done & 
can discuss what they need to do to 
sustain good progress 
Teachers listen to, observe & question 
groups of  pupils during lessons in order to 
re-shape tasks & explanations to improve 
learning 

Teachers & other adults are acutely aware of 
pupils’ capabilities, & plan very effectively to build 
on these. 
Marking & dialogue, between teachers, other 
adults & pupils consistently of  v. high quality 
Pupils understand in detail how to improve their 
work & are consistently supported in doing so. 
Teachers systematically & effectively check 
pupils’ understanding throughout lessons, 
anticipating where they may need to intervene 
& doing so with striking impact on the quality 
of learning 

Poor behavior & rudeness occur more than on 
very isolated occasions & likewise inhibit 
learning & well being  
Time is wasted through persistent low level 
disruption, excessive off task chatter & lack of 
attention in too many lessons 
Some pupils show a lack of respect for [or direct 
challenge to] adults & other young people, 
including incidents of racist or sexist behavior & 
other forms of bullying 

Pupils behave so that learning proceeds 
appropriately & time is not wasted 
They understand what is expected when 
asked to work on their own/in small groups 
& only gentle prompting is needed to 
maintain discipline 
Pupils are polite & generally respond to 
sanctions. Incidents of poor behavior are 
uncommon 
 

Pupils’ behavior makes a strong 
contribution to good learning in lessons. 
Behaviour is welcoming & positive  
They routinely show responsibility in 
responding to the expectations of staff, set 
consistent standards for themselves & 
respond quickly & well to any guidance from 
staff on how to conduct themselves 
They behave considerately towards each 
other 

Pupils’ consistently thoughtful behavior is an 
outstanding factor in their successful learning & 
creates an extremely positive school ethos. 
Pupils are highly considerate & supportive of 
each other in lessons 
There is no evidence of disruptive behavior 
 

 
 



 
Achievement inadequate if either: 
• Learning and progress are inadequate 
Or 
• Attainment is low and shows little sign of improvement and learning and progress are no better than satisfactory, with little evidence of 

improvement 
 

Satisfactory achievement when: 
• Attainment is average, above average or high and learning and progress are satisfactory 
Or 
Attainment is low, but improving strongly and learning/progress are good. In exceptional cases, learning/progress may be satisfactory, 
but improving securely and quickly 
Good achievement when: 
• Attainment is average or above average and learning and progress are good 
Or 
Attainment is average and learning/progress are outstanding. In the most exceptional circumstances, attainment may be low 
Outstanding achievement when: 
• Attainment is above average or high and learning and progress are outstanding 
Or 
Attainment is high and learning and progress are good 

 

 
 
 
 
 
 
 
 



 
FOUNDATION STAGE - QUALITY OF TEACHING & LEARNING – NEW HMI CRITERIA, 2009 

INADEQUATE SATISFACTORY GOOD OUTSTANDING 
Goals that children reach are not high 
enough when set against their 
capabilities & starting points 

Overall, children make sound progress in 
learning, which may be stronger in some 
areas than others 

Most children make good progress towards 
the ELGs in most areas of learning 

Children have consistently good & often 
excellent levels of achievement. Most 
demonstrate outstanding progress in 
developing the skills that will help them in 
future 

Children do not show enthusiasm for 
learning & some are reluctant to 
engage; they may remain unsettled 
and spend much of their time with 
little purpose, gaining little confidence 
and self-assurance 
 

Most children are broadly content, settled & 
willingly take part in activities 
 They make some choices about the 
activities they engage in & on occasion, 
share responsibility for decisions 

 Children make good overall progress in 
developing the personal qualities that enable 
them to take responsibility for small tasks and 
develop skills for the future. 
 They are motivated & interested in a broad 
range of activities & take responsibility for 
choosing what they do. 

 Children play a dynamic role in their learning 
& offer their ideas/respond to challenges, 
with great enthusiasm. 
 They show high levels of independence,  
curiosity, imagination & concentration 

Some children are isolated or integrate 
poorly and are unable to work and play 
effectively, either independently, or with 
others 
 Arguments over resources, or disputes 
about sharing, may lead to aggressive 
behaviour which puts themselves and 
others at risk 
They are not developing the social and 
learning skills that will equip them well for 
the future 

Children know & comply with safety, 
health & care routines. Most show they 
feel safe & this is supported by parents’ 
views. 
Children understand that unacceptable 
behaviour may put others at risk of harm. 
They generally know how to behave & 
how to use & care for their environment & 
resources, but sometimes need 
reminders 

Children have good relationships with adults. 
 They play well on their own, and those from 
different backgrounds/cultures work & play in 
harmony. 
 They often share responsibility for decisions 
about routines. 
 Most children demonstrate a willingness to keep 
themselves & others safe through their good 
behaviour. 
 They show that they feel safe & share their 
concerns with the adults who work with them 

Relationships are very strong at all levels. 
Children respect & tolerate each others’ 
differences.. 
 All show they are developing a very good 
understanding of how to keep safe & 
healthy. 
 Behaviour is exceptionally positive, with 
high levels of self control 
 The older/more able say they feel safe. & 
all are confident to share their concerns 
with adults 

Adults’ knowledge of the learning & 
development and/or welfare 
requirements & guidance is 
inadequate are not met 
 Staff are insufficiently vigilant to 
protect children’s safety and well 
being 

Adults use a reasonable range of teaching 
methods & adequate resources to provide a 
sufficient range of experiences/activities to 
meet children’s needs 
 Adults generally manage children & their 
behaviour appropriately 

 An interesting, well equipped & welcoming 
environment successfully reflects most 
children’s background & the wider 
community. 
 Adults are skilled at promoting positive 
attitudes to learning. 
 Planning & organisation ensure that every 
child is suitably challenged by the learning 
experiences provided. 
 

A highly stimulating/welcoming environment 
fully reflects the children’s backgrounds & 
wider community. 
Educational programmes are exceptionally 
well organized & reflect rich, varied & 
imaginative experiences that meet the needs 
of all children exceedingly well. 

Adults do not have a clear enough 
understanding of children’s needs 
because observations are not frequent or 
accurate enough to monitor children’s 
progress & plan appropriate activities 

The level of challenge is sufficient to 
interest & engage children. Observations 
& assessments & their use in planning 
are satisfactory & generally consistent in 
quality 

  Activities are based on thorough & accurate 
observations & assessment, matched to the full 
range of children’s needs 
Relationships are good & children’s behaviour is 
managed well. 

Rigorous assessment through high 
quality observations ensures information 
gained is used very effectively to guide 
planning. 
 Practitioners are highly skilled/sensitive 
in their management of children & their 
behaviour. Relationships are excellent. 
 
 
 
 
 
 
 
 



General Monitoring Prompt Sheet 
 

 A ‘before & during the lesson’ personal checklist/aide memoire, based on Ofsted guidance on teaching & learning 
 
Do I? 
 

• Plan effectively & set clear objectives the pupils understand? 
• Challenge & inspire pupils, expecting the most of them 
• Use methods & resources which enable all pupils to learn effectively 
• Use books, ICT & other resources effectively 
• Have good relationships with pupils, manage them well & insist on high standards of behaviour 
• Use assistants well 
• Assess pupils’ work thoroughly & constructively, so that individuals understand how well they are doing & how they can improve 
• Use homework effectively to reinforce and extend what is learned in school 

 
Do the children? 
 

• Acquire new knowledge or skills in their work, develop ideas and increase their understanding 
• Apply intellectual, physical or creative effort, show interest in their work, are able to sustain concentration and think & learn for themselves 
• Work productively & at good pace 
• Understand what they are doing, how well they have done & how they can improve 

 
 



 
Appendix 12 

General Monitoring Prompt Sheet 
 

Before and during the lesson a personal checklist/aide memoire 
Based on Ofsted Guidance on teaching and learning 
 
Do I? 
 

• Plan effectively and set clear objectives that the children understand 
 
• Challenge and inspire pupils, expecting the most of them. 
 
• Use methods and resources which enable all pupils to learn effectively. 
 
• Use books, ICT and other resources effectively. 
 
• Have good relationships with pupils, manage them well and insist on high standard of 

behaviour. 
 
• Use assistants and other support staff well. 
 
• Assess pupils’ work thoroughly and constructively so that as individuals they 

understand how well they are doing and how they can improve. 
 
• Use homework effectively to reinforce and extend what is learned in school. 

 
 
Do the children? 
 

• Acquire new knowledge or skills in their work, develop ideas and increase their 
understanding. 

 
• Apply intellectual, physical or creative effort, show interest in their work, are able to 

sustain concentration and think and learn for themselves. 
 
• Work productively and at good pace. 
 
• Understand what they are doing, how well they have done and how they can improve. 

 



Appendix 13 
The Teachers’ 

Professional Learning Framework A Guide to Peer Observation 
 

What is peer observation? 
 
Peer observation is for self-evaluation and development.  It offers first hand experience and 
direct evidence about what happens in other classrooms.  It is a very practical and powerful 
way to support your practice and knowledge about teaching and learning. 
 
Peer observation involves one teacher observing another colleague’s practice and feeding 
back, in a reflective way, on what they observed.  It is about trust and support between 
colleagues so that the observation is mutually productive.  It works best when colleagues 
choose to work together. 
 
Conducted in ‘peer pairs’, you will identify and focus on the issues you want to address rather 
than dealing with the issues on someone else’s agenda, as occurs in monitoring and 
inspection. 
 
Peer observation can be done by you and a colleague taking turns in each other’s teaching 
session(s); or by working as part of a team, where different pairs come together. 
 
It can also be used throughout a department or school.  It is particularly useful when 
developing a new teaching strategy, such as thinking skills, or in focusing on key moments in 
the school day, such as the way lessons are started and finished. 
 
Why peer observation? 
 
As the observer, it can give you the opportunity to: 
 

• watch and understand the development of complex classroom interactions; 
• observe in a structured way how, when and with what effect a teacher uses different 

strategies; 
• investigate the different effects of a range of teaching styles and strategies on how 

pupils respond and learn; 
• internalise new approaches you may see in others’ practice so that they become part of 

your repertoire; 
• connect knowledge and practice 

 
As the observed, it can you the opportunity to: 
 

• unpack the complexity of what you do in the classroom so that you can develop and 
pass it on; 

• look closely into one particular aspect of your teaching (eg questioning techniques); 
• experiment with new teaching strategies 
• focus on what is happening to the learning of a particular group of pupils; 
• discuss your teaching style(s) in a non-judgemental environment; 
• connect knowledge and practice. 

 



 
 
The outcome of peer observation are self-directed, but can include: 
 

• Planning and what you do next. 
• Identification of further development needs you have (e.g. mentoring; a particular 

course). 
 
Ways of making peer observation count 
 
Good preparation for the observation 
Both teachers need to agree in advance a clear and manageable focus for what is to be 
observed.  Observing a whole lesson is often unnecessary.  Focusing on a particular process, 
for example how the lesson begins, or on questioning techniques during a given period, will 
help each partner to explore the detail, and the assumptions, under the surface of the lesson. 
 
Ground rules for the style of observation 
This is as important as agreeing the focus.  Consider whether the observer will participate in 
the session(s) follow a silent ‘fly on the wall’ model. 
 
A manageable way for the observer to record what is going to be observed 
Since feedback is such a crucial part of the process, the observation needs to record activities 
related to the teacher’s particular concerns and the focus of the observation. 
 
Appropriate time and context for observation 
Observation for teacher development does not need to last long.  Short observations can 
lessen cover needs.  Some teachers have been organising team teaching classes and 
creating the opportunity to observe each other in this way. 
 
Time and context for feedback 
The observer needs to give feedback as soon as possible after the session: this could be just 
a summary, with a longer discussion a couple of days later.  The feedback should be given in 
confidence; it should be explicit, focus on the areas agreed beforehand and aim to give and 
provoke reflection.  It is more like holding up a mirror to the person’s teaching, and posing 
some questions, than making definitive pronouncements.  The observed teacher may then 
want to move into a more evaluative mode, and identify what went well in the session and 
where there may be room for improvements. 
 
Open-ended teacher-to-teacher dialogue about the teaching and learning that has been 
observed 
The formal feedback can be followed by, or merge into, a broader mutual discussion to 
explore the many possible interpretations of, and concepts supporting classroom interactions. 
 
Access to expertise or examples of excellence in the area of teaching and learning 
being observed. 
Peer observation is least effective in a vacuum, that is without appropriate professional, 
practical theoretical follow-up.  Teachers developing their practice need clarity about what to 
aim for and knowledge about possible stepping-stones in between. 
 
 
 



 
 
Issues for Support and Change 
 
The contribution of peer observation to pupil learning and teacher development 
improves when: 
 

• it is sustained over time – teaching skills develop cumulatively; 
 

• there is opportunity to experiment and there is trust and flexibility between colleagues 
to explore needs and mistakes; 

 
• the right focus is found.  Peer observation needs to focus on something teachers care 

about or have to do anyway – preferably both – to meet the learning needs of the 
particular teacher and pupils involved, and to build on what they are doing and 
achieving already.  A tight focus on detailed issues, such as improving a teacher’s 
questioning skills, enhancing pupils’ thinking skills or developing (self-) assessment for 
learning can be deployed in every subject area and can be tackled from different 
practical starting points.  Peer observation can be linked to both personal and school 
priorities. 

 
Where to find out more 
 
The Teacher’s Professional Learning Framework (TPLF) Online which can be found at 
www.gtce.org.uk/tplf is a growing resource where you will be able to discover more detailed 
examples of: 
 

• Observation schedules 
• Recording frameworks 
• Time management for peer observation 
• Feedback guidelines; and 
• Protocols between colleagues 

 
The example materials made available through the TPLF Online are created and used by 
teachers.  If you have examples that you would like to share with colleagues, please email to 
tplf@gtce.org.uk  
 
Useful links: 
 
Teacher Training Agency: www.canteach.gov.uk 
 
National Union of Teachers: www.data.teachers.org.uk 
 
Centre for the Use of Research and Evidence in Education (CUREE): www.curee.paccts.com 
 
Department of Education: www.education.gov.uk 
 
Evidence for Policy and Practice Information and Coordination Centre 
(EPPI):http://eppi.ioe.ac.uk 
 
Times Educational Supplement:  www.tes.co.uk 

http://www.gtce.org.uk/tplf�
mailto:tplf@gtce.org.uk�
http://www.canteach.gov.uk/�
http://www.data.teachers.org.uk/�
http://www.education.gov.uk/�
http://eppi.ioe.ac.uk/�
http://www.tes.co.uk/�


 
 

Appendix 14 
Work Scrutiny Record Sheet 

 
Date: Term: Year Group: Subject: 
Name of Children: 
 
 
 

 

Was the work suitably 
presented? 
 
 
 

 

Did the marking help the child to 
improve? 
 
 
 

 

Did the work presented reflect 
the planning? 
 
 
 

 

What would you consider the 
National Curriculum level to be? 
 
 
 

 

Pupils comments about their books: 
 
 
 
 
 
 
 
 
 
Possible areas for development: 
 
 
 
 
 
 
 
 



Appendix 15 
The Value and Purpose of Carrying out Scrutiny of Work 

 
The purpose of scrutinising pupils’ work is to:- 
 

• Raise standards by identifying areas for development; 
 

• Identify strengths and weaknesses in the quality of teaching and learning, and then to 
share good practice and address shortcomings; 

 
• Track and monitor the progress and attainment of individual pupils and groups of pupils 

within and between year groups; 
 

• Provide documentary evidence of pupils’ progress and attainment over a period of 
several years; 

 
• Develop a picture of whole-school issues such as marking, assessment, hand-writing, 

curriculum coverage, equal opportunities; 
 

• Establish the extent to which cross curricular strands and/or skills are being promoted 
or developed, such as personal, social and health education, literacy, numeracy, 
information and communication technology; 

 
• Give the subject co-ordinator an overview of the subject across all year groups. 



The Organisation of the Scrutiny of Pupils’ Work 
 

How frequently should the scrutiny of work be carried out? 
 
• The scrutiny of work should take place according to pre-arranged timescale, usually 

linked to the School Improvement Plan; 
• It is likely that a school would want to carry out the scrutiny of work in core subjects, 

English, mathematics and science on a more regular basis than in the foundation 
subjects; 

• The frequency of scrutiny of work depends on the size of the sample to be covered, the 
personnel involved, and the intended outcomes of the activity. 

 
Is it possible to carry out scrutiny of work in all subjects? 
 

• The scrutiny of work in religious education, English, mathematics, science, history, 
geography, art and design and design and technology is usually easier than the 
scrutiny of work in information and communication technology, music and physical 
education; 

• It should be possible to track the work of pupils in almost all subjects through some sort 
of recorded information; 

• It is not always possible or even desirable to scrutinise the work of Nursery and 
Reception pupils; 

• The nature of scrutiny will vary for the different subjects, and may well include 
photographs and models for art and design and design and technology; 

• The scrutiny of some work in information and communication technology will only be 
possible through the scrutiny of work in other subjects; 

 
By whom should the scrutiny of pupils’ work be carried out? 
 

• The scrutiny of work can be carried out by teachers, subject/aspect coordinators and/or 
the senior management team; 

• Members of the Governing Body can be involved in the scrutiny of work; 
• Before determining who will carry out the work scrutiny, it is necessary to establish the 

purpose of the work scrutiny exercise; 
• Work scrutiny can be carried out by individuals or groups of staff; 
• The scrutiny of work can be carried out by external consultants. 

 
At what stage in the school year should work be scrutinised? 
 

• The scrutiny of work should ideally be spread over the course of the school year to 
make the exercise manageable; 

• If the work scrutiny has been planned well in advance, and samples of books have 
been kept, it is possible to carry out work scrutiny at any stage in the school year; 

• If the school has not kept samples of books, it is easier to carry out work scrutiny at the 
end of the term or at the end of the academic year. 

 
 
 
 
 



Should the scrutiny of work take place in all of the year groups in each key stage? 
 

• The nature of the scrutiny of work exercise depends very much on the expected 
outcomes or the intended purpose of the activity; 

• There are times when it is more helpful to reduce the sample of work, so that key 
features can be explored in greater depth; 

• There are times when it may be more productive to target individual year groups or key 
stages; 

• It may be appropriate on occasions to sample the work of individual teachers, rather 
than to sample subjects, year groups and key stages; 

• The sample of work to be scrutinised should be determined well in advance so that 
specific and predetermined criteria can be met, ensuring that the work scrutiny is a well 
focused and purposeful activity. 

 
How large should the sample of pupils’ work be in order to make well founded 
judgements? 
 

• It is useful to compare the work of pupils of different abilities, and the usual sample 
contains the work of one higher, one lower, and one average attaining pupil; 

• There are times when it is more useful to scan the work of a complete class, especially 
when the focus is linked to a whole-school issue such as marking or presentation; 

• There are times when it is only necessary to look at the work of one pupil in the class, 
for example to determine curriculum coverage; 

• It is sometimes useful to look at the work of groups of pupils across the whole-school, 
for example, pupils with English as an additional language, special educational needs, 
or Traveller children; 

• The size of the sample should be decided in advance of the work scrutiny activity and 
should ensure that the predetermined intended outcomes can be met. 

 
What criteria should be used for the scrutiny of pupils’ work? 
 

• The criteria for the scrutiny of work should be determined well in advance and should 
be linked to the School Improvement Plan; 

• The criteria for the scrutiny of work should be shared with all staff well in advance of the 
exercise; 

• Criteria may be subject specific, such as the extent to which pupils have the opportunity 
to develop investigative skills in mathematics and science; 

• Criteria may be linked to whole-school issues such as presentation, assessment or 
marking; 

• The criteria for the scrutiny of work may be different for different key stages, classes or 
groups of pupils. 

 
How should the focus for the scrutiny of work be decided? 
 

• The focus for the scrutiny of work should arise from and link to ongoing school 
development; 

• The focus for the scrutiny of work may come from the School Improvement Plan, the 
subject/aspect/key stage coordinator, or the senior management team; 

• The focus should be clearly stated in advance of the scrutiny of work exercise so that 
all staff are fully apprised and aware of the purpose of the activity 



• The main purpose of the scrutiny of work is to raise standards in the school, and it is 
therefore possible that the focus of scrutiny may be the results of national end of key 
stage results; 

• The focus for the scrutiny of work may be in response to government initiatives such as 
social inclusion, literacy or numeracy. 

 
What are the expected outcomes of the scrutiny of work? 
 

• The outcomes of work scrutiny should be decided in advance of the activity and should 
be linked to the focus of the activity; 

• The actual outcomes may not be the expected outcomes; 
• The outcomes of the scrutiny of work should inform school development and should be 

instrumental in raising standards throughout the school; 
• The intended outcomes of the activity and the actual outcomes of the activity should be 

shared with staff; 
• The actual outcomes should be recorded for future reference. 

 
The role of the coordinator in guiding and organising the scrutiny of work, and in 
sharing strengths and weaknesses with staff: 
 

• It is likely that the coordinator will be responsible for organising the scrutiny of work; 
• The coordinator must have a clear focus for the scrutiny of work, and a plan for 

ensuring that the activity is successfully completed within a given timescale; 
• The coordinator will need to discuss the focus of the scrutiny with members of the 

senior management team, to ensure that the scrutiny or work is purposeful and that it is 
an integral part of school development; 

• The coordinator will need to meet with colleagues to explain what the focus of the work 
scrutiny is so that they are clear about the intended outcomes of the exercise; 

• When planning the scrutiny of work, the coordinator should consider the:- 
•  

- focus/purpose of the activity 
 
- intended outcomes 
 
- Number of samples of work required 
 
- range of work required 
 
- timescale for the exercise 
 
- way in which the scrutiny will be recorded 
 
- involvement of colleagues 
 
- arrangements for feedback to individual colleagues and/or the whole staff 
 
- arrangements for feedback to the senior management team/Governing Body 
 
 
 
 



Feedback to colleagues 
 
- before feeding back individually to colleagues, or to the whole staff, the person 

responsible for the scrutiny of work exercise should draw up the main outcomes in 
terms of strengths and weaknesses 

 
- feedback to colleagues should be clear and helpful, and should be clearly linked to 

the focus of the scrutiny of work; 
 
- individual feedback should be presented in a sensitive way, but should 

nevertheless give a clear picture of strengths and areas for development; 
 
- feedback to the whole-staff or senior management team, should take place after 

individual feedback, and should draw together the main outcomes of the scrutiny of 
work activity; 

 
- The main outcomes of the scrutiny of work should provide the basis for devising 

ways in which the school can move forward; 
 
- written records of the scrutiny of work should be kept by the school as a point of 

reference and should clearly explain:- 
 
 - the focus of the activity 
 - the outcomes of the activity 
 - the use made of the outcomes to move the school forward 
 
 



Analysis of Work Scrutiny 
Food for thought 

 
Points to consider to focus thinking areas for further school development. 
 
Time for the subject 
 

• What time should be given to this subject over the year? 
• What time is given to this subject on the timetable? 
• Does the evidence of work completed indicate that sufficient time is given to this 

subject? 
 
Balance of work across attainment targets 
 

• How many opportunities were pupils given to cover AT1?  Is this sufficient? 
• What is the balance of coverage of the attainment targets?  Is this appropriate? 

 
Science Number of examples of work covering attainment target 

 
AT1 

 

 

 
AT2 

 

 

 
AT3 

 

 

 
AT4 

 

 

 
Depth of study.  Continuity and progression 
 

• Does the sequence of work covered promote deep learning by being connected? 
• Does the choice of work focus encourage learning progression by building on skills 

previously taught? 
• Do the opportunities promote subject vocabulary and subject skill development? 

 
Development of thinking skills and problem solving 
 

• Is there enough evidence being encouraged to think and use their own ideas? 
• How much work is copied?  Death by worksheet? 

 
Differentiation 
 

• Is the work differentiated for different abilities and age ranges? 
• Is there enough evidence of children being presented with a variety of recording 

opportunities to support different learning styles? 
 



 
 
 
 
 
 
 
Other evidence? 
 
Is this all the work covered in this subject evidenced somewhere?  How is speaking and 
listening, discussion and debate, role play, practical work with no recording, temporary work – 
e.g. individual whiteboard work recorded to demonstrate evidence of learning?  Is this an area 
of development for the subject and school?  Could photocopied short summary be pasted into 
book as appropriate place?  Children or TA could stick them in quickly.  They then help 
children remember this learning when reviewing their learning in book over time. 
 



 
Subject: Year Group: Class: Date of scrutiny: 

 
 

Attainment Target: Date of work in 
book/chronology: 

Title of 
work/description of 
activity/focus: 

NC Level 
 
 
 

    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
    
 



Appendix 16 
Annual Subject Review and Resource Bid 

 
When you write in the spaces provided your plans for the development of your 
curriculum area(s) over the next three years.  For Year 1 they should be fairly detailed, 
but general for the next two. 
 
These will then be looked at and prioritised for our School Improvement Plan which 
coincides with the financial year, i.e. April to April. 
 
Name: 
 

 

Curriculum Area: 
 

 

   
SUMMER 2007 AUTUMN 2007 SPRING 2008 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

   
2008/9 2009/10 

  

 



You have no need to list the resources but it would be very helpful if you could break it 
down in some way, i.e. English – Spelling £200, fiction etc. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 17 
Suggested Pro-forma for a Subject Leader’s Action Plan 

 
Subject: 
  
Name of Subject Leader: 
  

 
 

TARGETS 
SUCCESS 
CRITERIA 

TASKS PERSON 
RESPONSIBLE 

RESOURCES, 
TIME, FINANCE

TARGET DATES 
FOR 

IMPLEMENTATION 
AND REVIEW 

EVALUATION 

 
 

      

 
 

      

 
 

      

 
 

      

 
 

      

 
 

      

 


